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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name St John Fisher Catholic College 

Number of pupils in school  992   (Year 7-Year 11) 

1135 (Year 7 – Year 13) 

Proportion (%) of pupil premium eligible 
pupils 

23.68% (235 learners) 

Academic year/years that our current 
pupil premium strategy plan covers (3 
year plans are recommended) 

2021/22 -2024/25 

Date this statement was published 20/12/2021 

Date on which it will be reviewed 01/07/2022 

Statement authorised by Garrett Murray (Headteacher) 

Pupil premium lead Celia Teague (Assistant Headteacher) 

Governor / Trustee lead Shirley Weatherby (Governor) 

Gill Regan (Director) 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £ 193,865 

Recovery premium funding allocation this academic year £ 29,435 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£ 0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£  223,300 
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Part A: Pupil premium strategy plan 

Statement of intent 

At St John Fisher Catholic College, our aim is that all learners, irrespective of 

background or vulnerability have equal access to opportunities offered, make good 

progress and achieve high attainment. Our aim is to educate all our learners to achieve 

academically, to develop confidence, resilience and self-regulation strategies and to 

understand how to keep themselves safe. Ultimately, it is our intention for all our 

learners to be in a position to have choices that will enable them to live independent, 

full lives. 

This pupil premium strategy statement is developed from the commitment that all staff 

members are responsible for the progress and attainment of learners who are 

disadvantaged and it outlines distributed leadership which holds all staff accountable 

for their role in developing quality provision for such learners. Our approach will be 

responsive to common challenges and individual needs. There will be a focus on the 

barriers faced by groups of leaners who are disadvantaged, including those who are 

already high attainers and evaluation activities will enable explicit understanding of the 

strategies that are most effective.  

The strategy prioritises further development of quality first teaching because this is 

proven to have the greatest impact on closing the disadvantaged attainment gap whilst 

benefitting all learners. Prioritised within the strategy is professional development and 

training to enable staff to deliver quality provision that meets the needs of learners who 

are most vulnerable. Activities outlined within the strategy are intended to meet the 

challenges of all learners who are vulnerable including those with SEND needs, 

learners who have a social worker, those with SEMH concerns and low resilience …, 

regardless of whether they are disadvantaged or not.  

This is a whole school approach in which all staff take responsibility for the outcomes 

of learners who are disadvantaged and raise expectations of what they can achieve. 

The effects of the current pandemic have had a disproportionate effect on learners who 

are disadvantaged such that for Year 11 learners, in August 2021, the attainment gap 

between these learners and others had widened: Progress 8 for learners entitled to PP: 

41.8 as opposed to 51.4 Progress 8 for learners not entitled to PP. This strategy is 

integral to wider school plans for education recovery including support for learners 

whose education has been worst affected. 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 
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Challenge 
number 

Detail of challenge  

1 Reading: lower levels of reading comprehension for learners who are 
disadvantaged, impacts progress in all subjects. This is evident from entry to 
year 7. Loss of time in school has meant reading support has been lacking 
especially for learners at KS 3.  

2 Learning gaps: assessments, observations and discussions with families 
show that the education and wellbeing of many of our disadvantaged learners 
have been impacted over the last few years leading to significant gaps in 
learning and with learners falling behind age-related expectations. Core skills 
such as literacy and numeracy at KS 3 are a priority. 

3 Metacognitive and self-regulation strategies: our observations suggest that 
many disadvantaged learners, particularly those who are lower attaining, lack 
metacognitive and self-regulation strategies that could enable them to monitor, 
evaluate and become confident in developing the quality of their own 
outcomes. 

4 Behaviour for learning: recent experience with groups of learners who are 
disadvantaged has shown that an increased number struggle with self-
regulation in terms of behaviour and struggle to understand and follow school 
expectations and basic school routines. 

5 Resilience and social / emotional need: there has been an increase 
amongst the whole cohort, of learners who are struggling with personal 
resilience, greater emotional need and mental health concerns. This appears 
to be disproportionately affecting outcomes for learners who are 
disadvantaged. As of July 2021, 77% of learners with safeguarding concern 
are learners who are disadvantaged, resulting in realignment of strategic 
leadership of PP with safeguarding, pastoral and attendance. 

6 

 

 

Ready to learn: an increase in learners who do not have school equipment / 
items of school uniform. 

7 

 

 

Attendance: whilst attendance data has dipped for all learners, attendance 
data for learners who are disadvantaged has dipped further: approximately 6% 
lower during spring and summer terms 2021. Punctuality for this group is also 
lower.  

Whole school attendance end of autumn term 2021: 91.8%;  

End of 2020-2021 whole school year: 91.56% 

End of autumn term 2020 PA: 14.5% (down from 16.5% autumn 2019). PA 
figure growing 2020-2021 with the number of learners entitled to PP who were 
persistent absentees during autumn term 2021 being approximately a third 
higher than that of their non-disadvantaged peers. Persistent absenteeism 
across all learners needs to reduce. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 
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Improved reading 
comprehension among 
disadvantaged learners 
across KS3. 

Reading assessments (such as Accelerated Reader programme) 
demonstrate improved comprehension skills amongst learners 
who are disadvantaged. The gap is closing between the scores 
of learners who are disadvantaged and those who are not. 
Learning walks and book scrutiny demonstrate improved 
engagement in lessons and improved skills in this area. 

Improved attainment 
among disadvantaged 
learners, at the end of KS 
4 in Maths and English. 

August 2022: Year 11 GCSE – 44% grade 5+ in English and 
Maths ie. same for NPP. This is slightly above 2017 and 2021 all 
pupils, which is highest achieved to date. 

The intention is to reduce gaps between learners who are 
entitled to PP and those who aren’t and, over the 3 year period, 
to close the Progress 8 gap. 

Improved attainment 
among disadvantaged 
learners across the 
Curriculum at the end of 
KS 4, with a focus on 
EBacc subjects. 

August 2021: EBacc entry – 11% PP learners and 20% NPP 
learners. The primary aim is improve the % of learners who are 
entered for EBacc subjects in addition to ensuring their 
attainment within these subjects increases. 

 

 

Improved metacognitive 
and self-regulatory skills 
among disadvantaged 
learners across all 
subjects. 

Learning walks and book scrutiny evidence further ability of 
learners who are disadvantaged in monitoring and regulating 
their own learning. This is further supported through 
implementation of revised feedback policy in all faculties, with 
disadvantaged learners demonstrating confidence in responding 
to and acting on feedback. 

To improve wellbeing for 
all learners including 
those who are 
disadvantaged and 
vulnerable. To sustain 
improvements. 

Improved and sustained wellbeing will be demonstrated, 2024-
2025 by: 

• Data from student voice and parent voice as well as 
teacher observations. 

• Improved behaviour for learning data: lesson scores; 
exclusions; RAPs data for learners who are 
disadvantaged. 

• Increased engagement with extra-curricular and 
enrichment activities, especially by learners who are 
disadvantaged and vulnerable. 

To improve and sustain 
attendance and 
punctuality for all 
learners particularly 
those who are vulnerable 
and disadvantaged. 

Improved and sustained attendance and punctuality will be 
demonstrated 2024-2025 by: 

• The overall absence rate for all learners will have moved 
towards the 97% aspiration in the school Attendance 
Policy. 

• The attendance gap between learners who are 
disadvantaged and their non-disadvantaged peers will be 
reduced to be in line with non-disadvantaged peers. 

• Persistence absenteeism will be significantly reduced 
and be sustained between 10-15% ie. in line with pre-
covid percentages at SJFCC and national figure for 
secondary schools of 13.7% in data for the academic 
year 2018/19. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 85,468 

Activity Evidence that 
supports this 
approach 

Challenge 
number(s) 
addressed 

Implement plan for distributed 
leadership of quality first teaching to 
accelerate learning and progress for 
disadvantaged learners. 

  

Including:  

• clarifying responsibilities and roles for all; 
common appraisal target for all staff; 
comprehensive CPD offer;  

• work of Faculty Groups’ Champions in 
sharing best practice and monitoring impact 
within Faculties alongside impact of 
implementation of spiral curriculum;  

• time for self-evaluation activities 

• external quality assurance 

• learning support and re-integration manager 

• strategic alignment of leadership of PP with 
safeguarding, pastoral and attendance – 
funding to give capacity at strategic and 
operational levels, to support removal of 
barriers for learning and to lead self-
evaluation of Quality First Teaching and its 
impact on learners who are entitled to Pupil 
Premium. 

 

 

1,2,3, 4, 5 

 

CPD to develop understanding of barriers 
to learning for disadvantaged learners; 
appropriate strategies and approaches 
are shared in all teams. Policy 
development to reflect learning eg. 
development of teaching and learning policy 
and practice; feedback policy. 

 

Including: 

• September  INSET;  

• ongoing teaching and learning CPD;  

Evidence as linked above 

 

Also: 

EEF Teaching and 
Learning toolkit: 

Feedback +6 

Metacognition and self-
regulation +7 

1,2,3,4,5 

https://educationendow

mentfoundation.org.uk/s

upport-for-

schools/school-

improvement-

planning/1-high-quality-

teaching 

 

https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/1-high-quality-teaching
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/1-high-quality-teaching
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/1-high-quality-teaching
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/1-high-quality-teaching
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/1-high-quality-teaching
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/1-high-quality-teaching
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/1-high-quality-teaching
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• behaviour for learning CPD October 2021; 
implementation of restorative practice and 
‘warm/strict’ approach;  

• Tom Bennett training 

• ‘Teach Like a Champion’ Doug Lemov 
strategies 

• Use of Guide Core to enable CPD 

• National College 

• individual research and CPD of Groups’ 
Champions to inform discussions and 
decisions about barriers and approaches 

• Staff feedback to plan for CPD into year 2 
and 3. 

 

 

Whole school reading / literacy focus 

 

Including: 

• DEAR 

• RAPSAMS strategies 

• No pens day 

 

 

Reading comprehension 
strategies +6 

 

1, 2, 3 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £59,809 

Activity Evidence that 
supports this 
approach 

Challenge 
number(s) 
addressed 

Literacy and numeracy interventions, 
including KS3, for under attaining 
disadvantaged pupils who are struggling 
to progress. 

 

Includes:  

• Staff time for interventions 

• ‘bought in’ programmes e.g. Buzz Books, 
Accelerated Reader, Magic Links, Lexia, 
Complete Maths; Edukey and Mint Class to 
support targeted intervention) 

 

 

 

 

 

 

EEF  

Small Group Tuition +4  

Individualised Instruction 
+4 

1,2,3,5 

https://educationendowme

ntfoundation.org.uk/news/

eef-blog-whole-class-

reading 

https://educationendowme

ntfoundation.org.uk/public/

files/Publications/Literacy/

EEF_KS3_KS4_LITERAC

Y_GUIDANCE.pdf 

 

In line with EEF ‘Putting 

evidence to Work’ - 

https://educationendow

mentfoundation.org.uk/e

ducation-

evidence/guidance-

reports/implementation 

 

https://educationendowmentfoundation.org.uk/news/eef-blog-whole-class-reading
https://educationendowmentfoundation.org.uk/news/eef-blog-whole-class-reading
https://educationendowmentfoundation.org.uk/news/eef-blog-whole-class-reading
https://educationendowmentfoundation.org.uk/news/eef-blog-whole-class-reading
https://educationendowmentfoundation.org.uk/public/files/Publications/Literacy/EEF_KS3_KS4_LITERACY_GUIDANCE.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Literacy/EEF_KS3_KS4_LITERACY_GUIDANCE.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Literacy/EEF_KS3_KS4_LITERACY_GUIDANCE.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Literacy/EEF_KS3_KS4_LITERACY_GUIDANCE.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Literacy/EEF_KS3_KS4_LITERACY_GUIDANCE.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation
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• Peer one to one reading 

• Targeted recovery and catch-up sessions 

 

Peer tutoring +4 

Learners who are disadvantaged are 
supported appropriately with behaviour 
and pastoral support to ensure that they 
are ready to learn with uniform, 
equipment, subject specific resources, 
‘texting parents’ programme, social, 
emotional support... and therefore fully 
included. 

 

 

EEF 

Parental engagement +4 

Behaviour interventions 
+4 

Social and emotional 
Learning +4 

 

3,4,5,6,7 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £ 48,588 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Staff are trained and able to 
educate and support learners 
with emotional needs, enabling 
them to engage and progress in 
their learning. Staff know who 
to signpost learners to within 
school or externally. 

Includes: 

Delivery of quality PHSE education 

MHFA training 

Implementation of restorative 
Practice 

Early help training 

Safeguarding training 

External partners: Father Hudson’s 
Homes Family Support Workers; 
Alternative Provision; Emotional 
Coaching; Education Welfare 

Embedding principles of good 
practice in DfE advice Improving 
School Attendance  

 

 

 

 

 

 

EEF: 

Social and Emotional Learning +4 

Parental engagement +4 

4,5,6,7 

Enrichment activities and 
support for inclusion: priority - 
extracurricular opportunities 
and after school clubs. 

 

EEF evidence that such activities can 
boost wellbeing, resilience and 
aspiration. We understand that extra-
curricular activities that are fully linked 
with the school curriculum have most 
impact. 

EEF: 

4,5,6,7 

https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
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Extending school time +3 

Homework +5 

Arts participation +3 

Physical activity +1 

 

Total budgeted cost: £ 193,865 

https://educationendowmentfoundation

.org.uk/education-evidence/teaching-

learning-toolkit/extending-school-time 

 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Aim Outcome 

A. To raise 
attainment of all 
learners entitled 
to PP, including 
LAC, at Key 
Stages 3 and 4. 

Y11 CAGs showed that the gap between learners entitled to PP and 

those who weren’t grew by 0.5 grades to 1 grade. Learners entitled to 

PP, achieved better in BTEC subjects however, achieving an overall 

grade of 4.83 as opposed to 4.48 of non-PP learners. Overall, the data 

showed that whilst learners entitled to PP made good progress, non-PP 

learners made further progress.  

In other year groups, the gap was not as significant. During the summer 

term, all year groups made progress of about half a grade with learners 

entitled to PP being only slightly below that of non-PP learners. For 

example, Year 10 learners entitled to PP funding made 0.5 grades 

progress, only slightly below the 0.54 grades made by non-PP learners. 

In Y8, learners entitled to PP had a very slight positive residual in relation 
to their flightpath target (0.04), whilst non-PP learners had a slightly neg-
ative residual (-0.04).  

Within Y7, the attainment of both PP learners and non-PP learners was 
below that expected in relation to their flightpath. However, PP learners 
were on average closer to their flight path (-0.22 of a grade as compared 
to -0.33 for non-PP learners).  All learners, at this transition stage, have 
been impacted by the challenges of lockdown and Covid. 

During the second lockdown to March 2021, learners’ attendance to 5 
online lessons per day remained high and vulnerable learners and those 
with low online attendance were supported with in school provision. This, 
alongside intensive pastoral support and tutoring on return to school in 
March 2021, enabled learners who are disadvantaged to continue to 
make progress. 

B. Ensure 
attendance of 
PP learners 
equals or 
exceeds non-PP 
learners. 

Learners who were disadvantaged were prioritised for fortnightly contact 

from school support teams during lockdown and received support with 

resources such as laptops, dongles, stationery… leading to high 

attendance to online lessons during lockdown. PP learners were 

prioritised for in school support and a disproportionately higher 

percentage of PP learners than non-PP learners received support in 

school. 

Attendance rates across the school, during 2020-2021 were lower than 

usual and that of learners entitled to PP, dropped further, during the 
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summer term. Close monitoring, parent contact and intensive work with 

the Education Welfare Officer supported improvements around 

attendance. A service level agreement review was carried out with 

agency supplying attendance support. The attendance policy was 

reviewed with an emphasis on a whole school approach to good 

attendance and an enhanced role for the form tutor. 

C. Improve 
behaviour for 
learning of PP 
cohort. 

During the summer term, the focus of the Pupil Premium Mentor shifted 

from specifically Year 7 and 8 learners to target vulnerable learners with 

behavioural needs across the school. The relational approach that was 

adopted had immediate impact in improving identified learners’ 

punctuality to lessons, reduction in poor behaviour for learning and their 

willingness to attend. Praise was used to significant effect and 

approaches appropriate to the needs of disadvantaged learners were 

shared amongst staff. The positive impact of appropriate strategies used 

to support behaviour for learning of disadvantaged learners, on return to 

school from lockdown, was noted in the summer term review of PP 

provision (carried out by Blackfriars Teaching School Alliance – Shaw 

Education Trust). CPD and focus on successful strategies is an 

underlying principle of the PP strategy 2021-2022. 

D. Provide good 
opportunities 
and take up of 
Extended 
Schools 
provision by 
learners entitled 
to PP, including 
before school 
and after school 
clubs, and 
Homework Club 
during the day. 

Restrictions continuing into the summer term meant that opportunities 

for extended school provision were limited. However, the Pupil Premium 

Mentor and Pastoral Leaders offered a variety of opportunities during 

the summer term for disadvantaged learners such as informal ‘drop ins’ 

after school; after school football and catch-up classes for Year 11 

course work completion. Catch up tutoring was also facilitated for Year 

7 and 8 learners entitled to PP, weekly after school.  

 

E. Ensure PP 
cohort 
destinations 
meet learners’ 
needs and 
aspirations. 

Careers Information and Guidance is a strength and careers interviews 

continued remotely during lockdown with an emphasis on Year 11. 

Disadvantaged learners, in year 11, were successful in accessing 

appropriate post-16 education or training, including, for example, a 

learner at very high risk of NEET, accessing a construction course 

locally. 

F. Support 
parental 
involvement in 
child’s 
education.   

A wider range of staff developed positive relationships with parents 

during lockdown. The ongoing parental contact of Form Tutors and by 

Pastoral Staff was significant in supporting return to school in the 

summer term. Money was dedicated to school equipment and uniform 

for those who needed this support. Contact was made by growing 

numbers of parents whose circumstances had changed and staff were 

able to help in various ways such as supporting applications for free 

school meals, providing school equipment and school uniform. The Fr 

Hudson’s Care Family Support Worker worked intensively with families 
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facing greatest hardship for example finding financial support for one 

mother who found herself with no income. Initiatives such as ‘Fair Share’ 

were accessed to distribute food to families in need. 

 


